ASSOCIATION FOR GENERAL AND LIBERAL STUDIES

2007 AGLS Awards for Improving General Education:
Effective Program Processes

Award Information and Application

Increasingly in the minds of accreditors and faculty leaders, the idea of “quality” education is associated less with
“inputs” and more with the student learning outcomes and the continuous quality improvement processes
associated with these outcomes. Accrediting bodies are now encouraging institutions to develop the view that
quality education is not a simple matter of a static body of knowledge that faculty pass on to students. Instead,
quality education is viewed as commitment to the ongoing activities of making institutional choices about
appropriate outcomes, developing a shared faculty commitment to actions deliberately designed for student
achievement of the outcomes, making judgments about student success with the outcomes, and ensuring
improvements to outcomes and their instruction. However, while academic accreditors and faculty leaders are
making a commitment to student learning outcomes and assessment, limited effort has been made to apply these
concepts to an essential component of a liberal education, the General Education program.

As an organization committed to quality General Education and a national leader in promoting the centrality of
General Education in the liberal education of students, the Association for General and Liberal Studies invites
individuals and institutions to apply for the 2007 AGLS Awards for Improving General Education: Effective
Program Processes. The awards are intended to promote institutional commitment to continuous quality
improvement processes, especially as they apply to General Education programs, to recognize faculty and
institutions that have made the commitment to these quality behaviors, and to provide much needed examples of
effective, innovative improvement processes. The 2007 Awards will recognize excellence in two crucial General
Education program processes: the efforts made by an institution to effectively design and implement a new
General Education program (C1), or the successful steps taken to make a current General Education program
work more effectively (Al). Additional information about and explanation of these General Education program
process can be found in the AGLS Guide to Assessment and Program Review. Information on how to obtain the
publication can be found on the web at www.agls.org.

Up to six awards (three per category) will be made each year during the AGLS conference, held annually in
October. Winners will be asked to present a discussion of their program processes in an identified special session
and provide a poster presentation for display throughout the conference. Winners will receive the following: a
plague recognizing their efforts, listing in the AGLS Newsletter, recognition of the process on the AGLS website,
and half-priced registration for the up-coming conference, including a year’s membership in AGLS.

Award Selection and Criteria

Applications will be reviewed by an Award Committee comprised of AGLS Executive Council members,
members of accrediting associations, and recognized leaders in General Education. Award categories are based on
the Systems Analysis Questions found in the Improving Learning in General Education: An AGLS Guide to
Assessment and Program Review. Applications will be judged on the extent to which the institution’s program
improvement efforts can serve as a practical model for other institutions. Judging will consider how innovatively
and effectively an institution has addressed one of the following continuous quality improvement processes:

e C1: Commitment to Common Student Learning Objectives. Process used to design a new program,
including steps taken to identify and gain institutional commitment to the General Education knowledge,
values, and skills desired in your graduates.

e Al: Planning and Operational Processes for the General Education Curriculum: Process used to make a
current program more effective; the actions taken to produce a curriculum that is more purposeful,
coherent, engaging, rigorous, and/or cumulative over the 2 or 4 years of degree programs.
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Application Format

To be considered for the award, an applicant on behalf of an institution should complete:
Section #1: Contact information for individual submitting the application

Section #2: Institutional endorsement by either the chief executive or academic officer
Section #3: Application summary (150 words or less)

Section #4: Responses to four award criteria, limited to two pages per criterion

Examples of Evidence for Award Criteria

Evidence of merit requires answering the questions under each of the criterion listed in the application below.
Evidence should focus on specific activities and processes that employ the continuous quality improvement
principles discussed in the AGLS publication Improving Learning in General Education: An AGLS Guide to
Assessment and Program Review and found in the supporting reference materials listed in the Guide. The
application should clearly present the creative solutions and leadership methods used to address the issues,
concerns, and goals relevant to C1 or Al. Supporting material can be summarized as part of the application and
narrative.

Award Timeline
April—Application materials available on AGLS website
June 15" —Final deadline for receipt of award applications
June 20" —Materials distributed to review panel
August 1st—Winners notified
October—Winners’ presentations and awards during AGLS Annual Conference

Suggested Reference Material

Improving Learning in General Education: An AGLS Guide to Assessment and Learning can be found at:
www.agls.org. Supporting literature (from regional and specialized accreditors and from AAC&U) is listed in the
Guide.

Application Submission

Applications and supporting materials may be submitted as e-mail attachments in Microsoft Word or Adobe
Acrobat format, sent to Paul Ranieri at pranieri@bsu.edu. Applications and supporting materials can also be
mailed to:

Paul Ranieri

Executive Director, AGLS
Department of English

Ball State University, RB 2109
Muncie, IN 47306
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Section #1: Contact Information of Person Submitting Application

Name Chris Wood Foreman
Title Director of General Education
Institution Eastern Michigan University

Department/Program | General Education, Academic Affairs

Street Address 106 Welch

City, State, Zip Ypsilanti, M1 48197
Phone 734-487-0439

Fax 734-487-4299

Email cforeman@emich.edu
Signature Ca ol

Section #2: Institutional Endorsement
Chief Executive Officer or Chief Academic Officer

Name Donald Loppnow

Title Provost and Vice President for Academic Affairs
Institution Eastern Michigan University

Phone 734-487-3200

Fax 734-487-4299

Email dloppnow@emich.edu

Signature /Q"M%W

Section #3: Application Summary
Include a summary of the award application, identifying the award category (C1 or Al). Please begin the narrative
with a brief description of your institution and the time frame for the process. Briefly explain your process and
why you think it equates with quality. The summary should not exceed 150 words. The text box may be increased
in size as necessary.

Award Category: C1

Eastern Michigan, a comprehensive university with 24,000 students, began planning “Education for Participation
in the Global Community” in 2002; the program will launch Fall 2007. The process of developing the curriculum
was faculty-led and guided by a concern with what students should know when they graduate. The previous
program had no learning outcomes or coherence. The new program is outcomes-based and is consistent with our
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institution’s emphasis on continuous improvement. The curriculum emphasizes speaking, writing, and
quantitative reasoning; it includes categories for knowledge of the disciplines, U.S. Diversity, and Global
Awareness; and it has a unique co-curricular component, Learning Beyond the Classroom. The outcomes for the
program reflect AACU’s outcomes for General Education, published after we developed the curriculum. In
implementation, we have emphasized making courses intentional; making Gen Ed a coherent “program,” and
connecting Gen Ed to majors. Plans are also underway for using eportfolios to assess the program.

Section #4: Award Criteria

Criterion 1: Identification of the Problem

Provide a description of how your institution identified its need to design a new General Education program and

commit to common General Education outcomes (C1), or its need to make a current program more effective by

ensuring a more purposeful, coherent, engaging, rigorous, and/or cumulative General Education curriculum (Al).

Address the following issues:

e The need at your institution, including context for the issue at your institution

e The process used to identify the need, for instance, a review of assessment practices by a campus committee
or a visit by an accrediting agency

e The process used to understand the need

e The process used to communicate the need and related issues to faculty and decision making bodies

Please limit your response to two pages. The following text box may be increased in size as necessary.

In 1997-1998, a Basic Studies Task Force chaired by the Dean of the College of Arts and Sciences was charged
with examining the existing General Education program (called the “Basic Studies” program) and making
recommendations. This program was designed in the mid 1980s and implemented in 1989-90. This task force was
convened to respond to concerns about ease of transfer and number of credit hours, among other factors. The Task
Force recommended no change in the curriculum, but did recommend a number of changes in the way the
program was presented and administered. For example, it was recommended that the ways of thinking and talking
about General Education be changed so that its true value would become known to students, faculty and staff. In
particular, a framework was recommended for understanding and communicating the substance and value of
Basic Studies; however, no real, immediate action or follow-up resulted from the work of this Task Force.

In 2001, a new provost was hired at EMU. Since nothing had been done in response to the recommendations by
the Basic Studies Task Force, and since there was an increasingly clear need for change, the Provost, in winter
2002, convened the General Education Reform Committee (GERC). Members of the reform committee included
faculty from all five colleges in the university (appointed by Faculty Council), representatives from the
administration, and representatives from the two other major divisions within the university—Student Affairs and
Enrollment Management. The committee was charged with examining EMU’s General Education program with
regard to the content and coherence of the program, the flexibility of the program, credit hours, common
experiences of students, ease of transfer, and opportunities for integrating academic programs with other
dimensions of the student experience. Up to that time, there had been no real assessment of the existing Basic
Studies program. Pressure for assessment was coming from outside agencies such as NCA, as well as from the
administration.

The GERC was chaired by a senior faculty member from the Department of English Language and Literature. The
committee was committed to creating a state-of-the art General Education program appropriate to the context of
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EMU, which is a comprehensive, regional state university with a diverse student population, a large number of
commuter students, and a high number of transfer and non-traditional students. The committee was aware that in
order for the new General Education curriculum to be perceived as legitimate, the process had to be transparent to
all constituencies, and the faculty, in particular, had to be included at every stage.

The GERC began doing research on General Education and quickly saw that an outcomes-based program would
provide a coherent explanatory structure for the General Education program, and would facilitate assessment.
Some members of the GERC were from programs with accrediting bodies and were already familiar with
outcomes-based curricula. They educated the rest of the committee. It became part of the implementation of the
program to educate the rest of the faculty and staff about outcomes-based learning.

The GERC’s research started in Fall 2002 with a SCOT (Strengths/Challenges/Opportunities/ Threats) analysis.
Members of the committee met with every academic department on campus, as well as with Faculty Council,
EMU AAUP, personnel from the Divisions of Student Affairs and Enrollment Management, community college
counselors, EMU students, and EMU alumni. The committee considered it essential to seek the input and
perspectives of all of these various constituencies and it relied on this information throughout the reform process.
The committee also read widely on issues concerning General Education reform, brought nationally recognized
experts on General Education to campus, and studied the catalogs and websites of numerous colleges and
universities—some identified as possessing exemplary programs in General Education, some recognized by the
administration as peer institutions, some competitors for EMU students—to familiarize ourselves with
contemporary approaches to General Education. Committee members also visited some of these universities,
attended professional conferences on General Education, and heard testimony from campus programs and
departments interested in General Education instruction. For the substance of the curriculum, they were guided, in
particular, by Martha C. Nussbaum’s Cultivating Humanity. This book has been used throughout the
implementation process to help faculty and staff understand the value of General Education in a twenty-first
century university education. Throughout its research and the reform process more generally, two concerns that
always remained at the forefront included a concern with developing a program that would be appropriate for
EMU’s institutional context and a concern with what students should know and be able to do when they graduate.

Finally, the GERC relied on several strategies throughout its research and planning processes to communicate the
need for reform, its ideas, and related issues to faculty, staff, alumni, students, and decision making bodies. For
example, the results of the SCOT analysis were summarized and presented to the Faculty Council and to various
administrative groups. Lively discussions about the findings and what might be done to respond to them took
place at these meetings. During winter semester 2004, the General Education Reform Committee offered its
proposal for the new curriculum to the university community for consideration and commentary. The committee
again visited every academic department and met with Faculty Council, the Student Leader Group, and
representatives from the Divisions of Enrollment Management and Student Affairs. The committee then held a
series of meetings in spring of 2004 focused on refining outcomes and other aspects of the proposed program.
During the summer and early fall of 2004, committee members revised the proposal in response to the input
received from across the university community. A final version of the proposed curriculum was presented to the
Faculty Council and university community in late fall 2004.

Award Criteria

Criterion 2: Identification of Goals and Procedure Used to Address Needs
Describe how your institution identified and approved the goals and procedure used to address the need identified
in Criterion 1 above. Address the following issues:
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e The persons involved in the process of identifying the goals and procedure used to address the need identified
in Criterion 1

e The research used to identify the desired goals and procedure that would most effectively address the need
identified in Criterion 1
The process used to select the desired goals and identify the appropriate procedure

e The process used to win institutional commitment to the desired goals and appropriate procedure

Please limit your response to two pages. The following text box may be increased in size as necessary.

Much of what was addressed in the previous section applies to this Criterion. The process used by the GERC was,
in general, an iterative one, with a great deal of emphasis and value placed on input from our numerous
stakeholders, including faculty, students, alums, and other members of the university and broader community. Our
process was also guided by many of the questions outlined in the AGLS Guide to Assessment and Program
Review. The question, for example, of which student learning objectives we were committed to for all students
guided our process. This was a particularly significant question given our diverse student population, large
number of non-traditional and commuter students, and large number of transfer students. We placed value on
developing a General Education experience that would have an impact on all of these students, even those who
would only attend EMU for a year or two in order to complete a major or professional program. It was also clear
to us, both from our research and from our experiences in our own disciplines, that we needed to prepare students
for an increasingly global and diverse workplace and world, hence “Education for Participation in the Global
Community.” We recognized, early on, the need for a strong emphasis on communication skills, quantitative
reasoning skills, and critical thinking in order to equip students for lifelong learning. Our outcomes in all of the
categories of the program reflect these values. Further, through student and faculty input, we came to recognize
the importance of developing a coherent and intentional program. The previous basic studies program was
essentially a distribution requirement with no explicit framework or rationale. We heard from numerous faculty
members that they had difficulty placing themselves and their courses within the program and we discerned a
general failure to articulate to students any rationale for the program. Students were being advised to take courses
simply “to get requirements out of the way.” There was no identification of what these courses might provide or
what they might contribute to the students’ overall educational experience. Preparation for and connection to
students’ majors certainly were not being emphasized, nor was the value of General Education, more generally, as
preparation for the workplace and world.

While we were beginning the process of General Education reform, we were also, as an institution, beginning our
involvement in AQIP. What was being emphasized with AQIP—a focus on process, the use of facts and
measurements for making decisions, a focus on continuous improvement, and emphasis on integration—also
made a great deal of sense for General Education reform. These became core values of the GERC, which was the
primary entity involved with identifying goals and a procedure to address our institution’s need for reform in
General Education. The GERC was also committed from the start to engaging in thorough research in order to
carry out its charge. As mentioned previously, the committee began its work by visiting every academic
department on campus, as well as Faculty Council and the EMU AAUP. Members of the committee also met with
personnel from the Divisions of Student Affairs and Enrollment Management, community college counselors,
EMU students, and EMU alumni to carry out an analysis of the strengths, challenges, opportunities, and threats
(SCOT) in relation to the existing basic studies program. The committee considered it essential to seek the input
and perspectives of all of these various constituencies and returned to them frequently throughout the reform
process. The committee used to SCOT data, which really was foundational in its work, to identify and select
desired goals for the reform. As it began analyzing the SCOT data, the committee also started to read books and
articles addressing issues connected to General Education reform. The committee identified and brought to
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campus various nationally recognized experts on General Education, and it also began reviewing General
Education programs at other universities. As they carried out the latter activity, committee members began
identifying programs that would be useful to visit in person. While we identified many examples of “model” or
“exemplary” programs, we resisted pursuing ideas just for the sake of distinguishing ourselves or developing a
unique or unusual program. We were driven, instead, by our institutional context (our students, resources, etc.) as
well as by the question of what knowledge and skills we, and our constituents, desired to see in our graduates. In a
number of cases, our research suggested what we should not do. We saw numerous well-funded and supposedly
exemplary programs that had failed to consider key aspects of their institutional contexts and had thus
experienced significant problems and failures. Finally, we depended on Martha C. Nussbaum’s book, Cultivating
Humanity, for the intellectual foundation of our program. Nussbaum’s book effectively captured and synthesized
the goals and priorities that emerged from our SCOT analysis and other research. It also has played a seminal role
throughout the implementation process in helping both faculty and staff understand the value of General
Education in a twenty-first century university education.

While the committee relied on the results of the research it carried out to develop the goals and eventually the
general framework for the new program, it returned to the faculty and its other constituents as it started the task of
firming up this framework. After the committee formulated a broad set of goals for the program, it took these
goals to the university community, holding a series of focus groups in the winter of 2003. In the spring, summer,
and fall of 2003, the committee formulated and refined a proposal sensitive to all of the information collected
from the SCOT analysis, focus groups, research, reading, and consultations. Initially there were two frameworks
that met the established goals, but the committee worked to integrate these. The result was the framework for the
new program, which has five categories: 1) Effective Communication, 2) Quantitative Reasoning (these first two
categories consist of what is referred to as the foundation courses, which include courses in English composition,
speech, and guantitative reasoning that all students must complete, ideally in their first year); 3) Knowledge of the
Disciplines, with two courses required in each of the traditional arts and sciences disciplines—arts, humanities,
social sciences, and natural sciences; 4) Perspectives on a Diverse World, with courses required in U.S. Diversity
and Global Awareness; and 5) Learning Beyond the Classroom, with two requirements across six categories. The
committee developed the initial outcomes for all of these categories and then invited “experts” to review and
refine the outcomes. While there certainly was resistance, both to the notion of outcomes more generally and to
particular outcomes for particular categories, the GERC sought and relied on input from numerous constituents on
campus. There was also resistance initially to the co-curricular component, mostly centered on the logistics of
implementation. The committee responded to this resistance by involving campus “experts” on systems and
processes so as to reduce individuals® anxieties about the logistics of this requirement.

Before “officially” presenting the final proposed curriculum, the GERC also developed a detailed implementation
plan, which included a detailed structure for implementing the new curriculum that would involve faculty, staff,
and students from across campus. The final “package” (see attached) was presented to the Faculty Council in Fall
2004, and members of the GERC attended numerous Faculty Council meetings in order to explain and answer
guestions about the curriculum. As with any change of this magnitude, concerns were expressed and some
resistance occurred. The GERC addressed as many of the concerns as possible, and, throughout the
implementation process, GERC members and the Gen Ed directive have continued meeting with various
stakeholders to address particular issues, some of which simply were not or could not have been anticipated
earlier. In short, the process has remained a staged and iterative one with opportunities build in for continual
feedback and input; however, the curriculum itself has stood unchanged, as approved, with the understanding that
modifications will occur only after an assessment is undertaken, which will happen upon full implementation. The
responses, below, to Criterion Three and Four address implementation in detail along with the processes used to
win institutional commitment and support for the goals and essence of the program.

7 of 7




ASSOCIATION FOR GENERAL AND LIBERAL STUDIES

2007 AGLS Awards for Improving General Education:
Effective Program Processes

One final note about the GERC. Every member of this committee noted at some stage in the process how
effectively the group had worked together—and how each individual member had put aside his/her personal
interests and/or interests connected to particular colleges, departments, disciplines, or programs. The work this
committee accomplished was truly collaborative and untainted by personal biases and interests. Every member
seemed able to put aside those biases in the interest of the intellectual well-being of the students at EMU. Of
course, the evidence of this is mostly anecdotal, but it is a claim that could be backed up easily through
conversations with any of the members of this committee, all of whom felt very strongly about it.

Award Criteria

Criterion 3: Actions Taken

Describe the actions taken by your institution to achieve the goals and implement the procedure designed to
address needs. Address the following issues:

e The individuals involved in the process

e The action steps identified

e The process used to gain faculty and administrative support and participation

e The process used to check progress

Please limit your response to two pages. The following text box may be increased in size as necessary.

The implementation of the new General Education Program has involved numerous individuals from every area
of the university. We realized, early on, that we needed a cultural shift within the institution in order to create the
kind of General Education experience for students that the GERC envisioned. Therefore, many people have
played a part in the process. This shift was initially facilitated by a transition team consisting of five members of
the GERC. Two of these members, Ann Blakeslee and Margaret Crouch, became co-directors of implementation
until the new Director of General Education was named.

In Winter 2005, the EMU Board of Regents approved the GERC General Education proposal, along with a
detailed implementation document that had been prepared as part of the overall proposal (see attached). Both the
curriculum and the plans for implementing it had gone through an exhaustive input and approval process, as
explained above. This process was led by the GERC and supported by the provost. The initial goal of
implementation was to help every member of the campus community attain the same level of familiarity with the
new curriculum and with the ideals behind it that members of the GERC had attained. Another goal was to begin
immediately to increase the numbers of faculty, staff, administrators, and students involved with the new
program. One of the first steps for achieving these goals was putting in place the structure for implementation.
This structure, which had been considered and refined in Faculty Council meetings and in meetings with other
faculty and administrative groups, initially consisted of five subcommittees: (1) Course Vetting (CV) —
responsible for evaluating requests for inclusion of courses in the General Education Program; (2) Writing-
Intensive (WI) — responsible for evaluating upper-level courses in the major proposed for the WI designation;

(3) Learning Beyond the Classroom (LBC) — responsible for evaluating events and activities proposed for
inclusion under the LBC category; (4) Faculty and Staff Development (FSD) - responsible for providing focused,
constructive discussion among faculty and staff concerning the creation of courses, outcomes-based learning,
assessments, and other implementation issues; and (5) Assessment & Evaluation (AE) — responsible for assessing
samplings of courses and making recommendations based upon the assessment data gathered. The memberships
of all of the subcommittees were carefully considered with special concern given to representation from all of the
colleges and from the staff and administration of all of the divisions of the university. Expertise was also a factor;
for example, the course vetting subcommittee has representatives (“experts”) for all of the areas of the curriculum
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(e.g., diversity, global awareness, social sciences, arts, humanities, natural sciences, etc.). For purposes of
continuity in transitioning from the development to the implementation of the new curriculum, representatives
from the original GERC were asked to serve on, and in some cases chair, the various subcommittees, and
representatives from the student body were also selected for some subcommittees. All faculty appointments were
solicited and then approved by Faculty Council.

Additionally, it was recommended that an EMU faculty member involved with teaching General Education be
appointed Director of General Education. Since EMU has a unionized faculty, it was recommended that this
individual remain a member of the bargaining unit and not be an administrator (administrators are not members of
our bargaining unit). The Director would chair the General Education Advisory Committee (GEAC), which was
charged with overseeing the implementation, administration and evaluation of the General Education program
with input from all of the subcommittees. GEAC membership included the chairs of all of the subcommittees
along with ex-officio representation from the Divisions of Student Affairs and Enrollment Management and from
the academic department heads (appointed by the provost). Initially, the co-directors of implementation chaired
the GEAC until the General Education Director was named in Summer 2006.

Shortly into the implementation phase, a need emerged for additional involvement from individuals with
particular kinds of administrative expertise. This need resulted in the formation of three task forces with
membership from the administrative staff of the university. These task forces, which have played an important
role in developing administrative policies for the new program, included Catalog and Program Development;
Transfer; and Advising and Auditing.

Once the subcommittees and task forces were in place, a week-long Summer Institute was planned for all
committee members. The purposes of the Summer Institute included familiarizing all of the members of the
subcommittees and task forces with the new curriculum and providing an opportunity for the committees to
understand their charges and to make decisions about how they would function. The Summer Institute was held
June 20-24, 2005. Mornings consisted of presentations on and discussions of the various areas of the curriculum,
including the rationales and outcomes for those areas, and afternoons consisted of working sessions in which
participants thought about the work of their subcommittees in relation to what they had learned in the morning.
The Summer Institute ended on a high note, with one senior faculty member claiming that it was the “most
intellectually stimulating experience” of his 30-year tenure at EMU. The Summer Institute became a model for
subsequent faculty development initiatives designed to educate faculty and staff about outcomes-based learning
and the new curriculum (see attached). The forms and processes for submitting courses for the new program were
refined and finalized during the Institute (see attached), and the subcommittees left the Institute poised to begin
their work in Fall 2005.

Implementation was underway in earnest during the 2005-06 academic year—courses were being submitted for
review by the Course Vetting and Writing Intensive subcommittees; LBC opportunities were being created; the
Assessment & Evaluation subcommittee began the process of creating a five-year assessment plan; and the
Faculty & Staff Development subcommittee had an ambitious agenda consisting of workshops, mini-institutes
and retreats. Implementation, like reform, was very much a staged, step-by-step process guided by concerns with
educating faculty, staff and other constituents (e.g., community college counselors) about the new program; with
getting courses revised and developed to meet the outcomes for the new program; and with putting all of the
needed plans in place for launching the program.

A series of institutes, workshops, meetings, and retreats were held to help faculty and staff become acquainted
with the intentional structure and outcomes of the new General Education Program. Workshops were held to
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assist faculty members in re-thinking courses currently offered and in creating new courses. Cross-divisional
mini-institutes were held to provide opportunities for faculty and staff members, and administrators, to understand
and appreciate the role that each division (i.e., Academic Affairs, Enrollment Management, and Student Affairs)
has in the new General Education Program. And in June 2006, a retreat was held to brainstorm innovative ways to
launch the new program and to convey its value to both internal and external constituencies. In all of these various
initiatives, increasing numbers of faculty and staff members were involved as presenters and facilitators as their
familiarity with and commitment to the new program increased. In fact, this has been one of the more noteworthy
and exciting aspects of implementation—watching interest and investment in the new program increase and
seeing increasing numbers of faculty and staff become advocates and promoters. A number of these individuals
had even resisted the program at the outset. In short, the processes of educating faculty and staff about the
program and gaining adherents and supporters have been productive and very rewarding. Changing a university
culture requires a deliberate and carefully thought out process. We believe that this is something we have
achieved.

Finally, it was also in June 2006 that the search for a General Education Director was undertaken. Chris Foreman,
professor in the Communication & Theatre Arts Department, was appointed the full-time General Education
Director. A General Education Office was established, and Chris assumed the role of chair of the GEAC. Since
June 2006, she has worked closely with all of the subcommittees and task forces, along with the GEAC, in
preparation for the Fall 2007 launch of the new curriculum. She has held a number of General Education
Overview sessions open to all faculty, staff, administrators, and students. She has established yearly goals for all
subcommittees and task forces and, with support from GEAC, monitors their progress closely. She has worked
closely with the Academic Advising Center as they prepared for and began registering students for the Fall 2007
academic year. And she regularly meets with a General Education Systems Process Team that she established.
This team is responsible for establishing and putting in place systems checks for all students—entering first-year
students as well as transfer students—from their admission through graduation.

Award Criteria

Criterion 4: Evidence of Improvement and Continuing Commitment to the Processes

Provide evidence of the success of your improvement strategy and your institution’s continuing commitment to
the goals and processes used. Address the following issues:

e A description of the results of your activities

An explanation of how the results address the needs

An explanation of how the institution is improved by the results

Evidence or justification of your improvement claims

Evidence of on-going commitment to the improvements

Please limit your response to two pages. The following text box may be increased in size as necessary.

There has been much accomplished since the new General Education Program was approved by the University
Board of Regents in January 2005. The approvals by the university Faculty Council and Board of Regents
officially launched the implementation process, with the official start of the program scheduled for Fall 2007.

The implementation process, like the reform process, has been both faculty led and faculty driven. The goal from
the start of this process was to educate faculty and staff about the new program and to help everyone on campus
attain the same familiarity with the program and with the goals and ideals behind it that the GERC had when it
completed its work. The GERC also wished to make the transition to implementation as seamless as possible. As
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a result, a subset of the original reform committee remained very involved with implementation while at the same
time moving quickly to expand the circle and involve as many faculty and staff members, administrators, and
students as possible in the implementation process. The results, we believe, point to the success of this process
and the approach that was taken to it. Below is a list of some of the key milestones and achievements during the
implementation process, along with narratives, and evidence, about how these achievements address the original
needs and how EMU has and is being improved as a result.

Since the official approval of “Education for Participation in the Global Community,” in January 2005,

0 More than 130 courses have been revised or created and subsequently approved for inclusion in the
General Education Program. The vetting process has been a rigorous one designed to ensure that each
course addresses all of the outcomes for a category and provides significant learning experiences that
demonstrate student achievement of the outcomes. The revision of so many courses, and the creation of
new courses, has been especially significant since the former Basics Studies program did not encourage
either the review or revision of courses. Further, with the institutions” emerging emphasis on and concern
with assessment and continuous improvement, the need for faculty to consider (and re-consider) how
students will be assessed in their courses—how students’ achievement of the outcomes will be
demonstrated—nhas contributed to the cultural shift in regard to assessment (and “closing the loop”) that is
slowly occurring at the university.

While many faculty members have complained that the vetting process is somewhat arduous, most have also
acknowledged its value in helping them rethink and re-vision their courses in productive ways. The vetting
process has also prompted productive exchanges between faculty. This has had the added benefit of helping some
faculty think about interdisciplinary and linked-course opportunities. In keeping with this,
o An Interdisciplinary Initiative was recently launched with support for proposals for interdisciplinary
courses or clusters of courses to be offered in the new program.
O The provost has also created a faculty release position dedicated to interdisciplinary initiatives. This
individual will assist with encouraging interdisciplinary proposals for the new General Education
programs as well as for other programs within the university.

Numerous courses have also been revised or developed to meet the new writing intensive course requirement in
majors and the Learning Beyond the Classroom requirement.

o All academic programs have identified Writing-Intensive courses, with approximately 50 courses already
approved. The Writing Across the Curriculum (WAC) program, which was started in 2000, has refocused
its efforts to support the new WI requirement. The outcomes for the writing intensive course requirement
are concerned with helping students become flexible writers who understand the genres and writing
conventions of their fields and who can communicate effectively to general and professional audiences.

o More than 100 Learning Beyond the Classroom experiences and/or courses have been approved for each
of the six LBC areas. The Learning Beyond the Classroom category emphasizes making General
Education a four-year experience (all transfer students will also have at least one LBC requirement at
EMU), valuing co-curricular experiences, and valuing the learning that occurs outside of the classroom.
This is a particularly unique component of our new program that provides students with opportunities that
they might not otherwise have, especially at a large university. The outcomes for each of the six
categories reflect key values for a well-rounded undergraduate experience.

The implementation of the new General Education program has also reinvigorated faculty development. The
intent from the start was to make faculty development for General Education an intellectual activity. All FSD
initiatives — institutes, workshops, meetings, and retreats — have been designed and facilitated with this goal in

11 of 7




ASSOCIATION FOR GENERAL AND LIBERAL STUDIES

2007 AGLS Awards for Improving General Education:
Effective Program Processes

mind. As a result, there has been a shift in the culture of faculty development from a more punitive approach
focused on faculty members who are having difficulties in the classroom to one that celebrates the diversity and
intellectual richness of our faculty. To date, more than 200 faculty members have participated in one or more Gen
Ed faculty development initiatives, and numerous full- and part-time instructors and staff have also participated in
these initiatives. In addition,

o Over 700 members of the campus community have attended one or more of the workshops, institutes,
mini-institutes, retreats, discussions groups, and presentations facilitated through the Faculty & Staff
Development subcommittee. A systematic, staged approach, with offerings appropriate to each of the
various stages of implementation, has been taken to prepare the campus community for the new program
and to enact a cultural shift in the learning environment of the institution.

o Asan example of later-stage offerings, “Teaching Gen Ed” workshops have been scheduled throughout
Summer 2007 to orient faculty and adjuncts to teaching courses in the new curriculum. Participants will
engage in dialogues about the intentionality of the program and the outcomes-based nature of the
curriculum. They will also work individually and in small groups to adapt course content into significant
learning experiences that address the Gen Ed outcomes and to develop effective assessment methods to
ascertain student success in achieving the outcomes.

a As yet another example of some of the innovative faculty development initiatives that have been
undertaken as a result of the new program, Communities of Practice are being established around each of
the primary areas of the General Education Program. Faculty members have been identified to chair these
communities and to facilitate dialogues and activities designed to enhance the intellectual and
pedagogical missions of the General Education Program.

In addition to working closely with internal constituents throughout the reform and implementation processes, the
Gen Ed director and subcommittees have also worked with an important external constituent—community
colleges. EMU has a significant transfer population. In fact, one of the initial reasons for revising the General
Education program had to do with improving transfer: in the previous program, equivalencies were worked out on
a case-by-case and often idiosyncratic basis and there were numerous “additional,” and sometimes hidden,
requirements. Transfer is now much easier with a much more extensive list of allowable courses, and, more
recently, several of our community college partners have even asked that we share with their campus communities
our expertise in developing an outcomes-based curriculum.

a Dr. Foreman, General Education Director, in conjunction with members of the Faculty & Staff
Development subcommittee has met with college counselors at EMU’s top ten community college
partners. Transfer policies, transfer guides, and equivalency lists have been created reflecting the new
curriculum, all intended to ease the process of transfer (see Community College Partners at
www.emich.edu/gened).

Another key concern at EMU is retention. This past January, a Retention Council was formed, their charge being
to propose initiatives designed to increase student retention. One of the subcommittee’s formed, The
Undergraduate Experience, has decided that they will use Education for Participation in the Global Community
as the foundation for creating or re-designing meaningful experiences for EMU students. One of their primary
goals is to establish a first-year experience that will help students better understand the value and intentionality of
their General Education experience. Some other specific initiatives that are being launched include the following:
0 Two dozen faculty will take part in a pilot Faculty Partners Program, wherein they will mentor first-year
students to help them transition to the university and to advise and assist them with General Education.
a The new General Education program will be a main feature at this year’s New Student Orientation.
Students and parents will participate in a number of sessions designed to engage them in dialogues about
the value and importance of a broad-based General Education.
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The new program has also made significant contributions to assessment on campus. Assessment and continuous
improvement were ideals expressed by the GERC that have been carried forward into implementation and are
now influencing other assessment initiatives on campus.

0 An AQIP General Education Team was formed in 2006 to identify framing principles for assessing the
General Education foundation courses; e.g., Written Composition (ENGL 121); Oral Communication
(CTAS 124); and Quantitative Reasoning (MATH 110). The team formulated a three-phase process, with
phase one and two already complete.

o An Assessment Development project is underway where faculty participants will develop a rubric to
measure learning outcomes in specified General Education courses. This pilot project is part of the
General Education Assessment Subcommittee’s plans to implement an ePortfolio-based assessment
beginning in the Fall 2007 semester.

a Within five years after officially launching the General Education Program, a committee of assessment
specialists from both inside and outside the university will work with the Gen Ed Assessment and Course
Vetting subcommittees to prepare an evaluation report for the university community. Based on
recommendations included in the report, modifications may be made to the program.

Overall, we believe that the intellectual and educational climate at EMU already has and will continue being
enhanced by the new program.

a At a recent meeting with EMU alumni and members of the EMU foundation, one alumnus noted, “this
curriculum will make our graduates more nimble,” thus better preparing them for the realities of the
diverse global community in which they will live and work.

o Plans are underway to develop a Center for Innovative Pedagogy, with the goal of increasing awareness
about the opportunities that exist for faculty to provide better instruction for better learning, both in
General Education and in majors. With the General Education program at its core, this center will bring
together academic advising, faculty development, a center for university writing, service learning,
undergraduate experience programs, program assessment, and other student-centered programs to
promote integration within students’ educational experiences and connections between faculty, students,
and learning.

The creation and implementation of Eastern Michigan’s new General Education Program - Education for
Participation in the Global Community — has always been about a commitment to provide significant learning
experiences for students. The outcomes-based curriculum will provide integrated and common student learning
experiences — both in and outside of the classroom — to better prepare students for graduation and beyond. The
program is conducive to ongoing assessment and continuous improvement. As one faculty member put it, “We
will never again need to completely redo General Education. This is a program that can be continually refined and
improved based on assessment data.” All assessments of the program will require and lead to empirically-driven
improvements that will essentially “close the loop” and continue strengthening the overall quality and integrity of
the program and of students’ experiences with it.
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Rationale and Program Outline

General education is the core of an undergraduate education. It is general in that it provides students with
a comprehensive educational experience and prepares them for study within their majors. General
education teaches students to think critically and to communicate effectively; it provides an introduction to
the methodologies and practices of the foundational academic disciplines; and it promotes intellectual
curiosity and a love of learning.

The current General Education program at EMU has many strengths, including breadth of course
offerings and some flexibility. However, the world and our disciplines have changed, and it is time for us to
step back and reflect on what we offer students generally and what we offer them in our disciplines. Our
personal and professional lives have been transformed by changes in a world that is increasingly
interconnected. These changes give rise to both theoretical and practical reasons for emphasizing diversity
and learning in a global context.

This program responds to the 1998 Basic Studies Task Force recommendation that the General Education
program have a stronger explanatory framework to enable students, faculty, and staff to understand the
rationale for General Education generally, and to understand better each segment of the program and each
course in each segment of the program. This framework should appear in the Undergraduate Catalogue
and inform academic advising. At each level, the explanation and justification for General Education
should be reiterated, down to individual course syllabi. In response to these various concerns, we have
sought in revising General Education to make the program much more explicit and intentional.

We propose the following program structure, which is organized into five main categories:

1. Effective Communication

Individuals need to be able to communicate effectively for their own advancement and for their
engagement with the world. They need to be able to read, understand, and critique information. They need
to communicate their expertise to others within their own culture and across cultures, and they need to
understand the different contexts for communication. Living in a diverse world makes it more important
for individuals to be proficient at managing and delivering information.

2. Quantitative Reasoning

Quantitative reasoning is much more than simply performing mathematical operations. It mvolves
analyzing, critiquing, and evaluating quantitative information in order to make informed decisions.
Quantitative reasoning skills are required in almost every major and professional program, and they also
carry over into personal and professional life.

3. Perspectives on a Diverse World

Knowledge of diversity and global issues is vast and complex. Therefore, it is not possible to provide the
complete education in this area that our students truly need. However, we can provide courses that
introduce them to issues and perspectives in these areas, and that provide them with conceptual skills for
future learning. Our hope is that majors and professional programs will also address the outcomes we have
written for this portion of the program.





4. Knowledge of the Disciplines

Knowledge of the foundational disciplines is still the core of General Education. General Education courses
explicitly articulate the procedures, practices, methodologies, and fundamental assumptions of disciplines
and mterdisciplinary fields. While it is not possible for students to take courses in every discipline, we
believe it is important for them to learn the methodologies and practices of a broad sampling of the Arts,
Humanities, Natural Sciences, and Social Sciences.

5. Learning Beyond the Classroom

Learning takes place in many different contexts. Students should be encouraged to take advantage of
opportunities for experiential learning beyond the classroom. This requirement may be met by intellectual
and artistic opportunities provided by the university and by internships, practicums, and co-ops associated
with majors and degree programs.

Additional Expectations

1. Computer Skills

Computer skills are important to students’ success in the classroom and in the workforce. We
are recommending that the university provide a venue where students will have the opportunity
to address deficiencies in computer skills through self-paced units and/or workshops.

2. Critical Inquiry

Critical inquiry is the ability to analyze complex issues, collect relevant data, and interpret and
synthesize information in a variety of forms. This ability is foundational for all disciplines;
therefore, our expectation is that all General Education courses will incorporate critical inquiry
so that students will learn processes and techniques for analyzing information.

3. Interdisciplinarity

Our intention is for the revised General Education program to promote innovation in pedagogy.
This includes creation of interdisciplinary courses, especially for the Perspectives on a Diverse
World portion of the program. It is our expectation that the university will provide support for
the creation and administration of interdisciplinary courses, as well as other pedagogical
innovations.





The Program

1. Effective Communication

The Effective Communication requirement is met by two General Education courses (6 credits)
or equivalents as follows:

1.  One required course in written composition

2. One required course in oral communication

In addition, as a University requirement, all students must complete an upper-level Writing-
Intensive course (300/400 level) connected to their major (3 credits or equivalent). [Students in
majors without a Writing-Intensive course may take any 300/400 level course designated
Writing-Intensive (WI), as specified by their major department. Students may also satisfy this
requirement through writing-intensive laboratory courses, but they must have at least three
credit hours of such course work to fulfill the requirement.] These courses should be capped at
25 students.

Students should take their written composition and oral communication courses within their first
year, and must take these courses before completing 45 credit hours.

a. Outcomes for Courses in the Effective Communication Category:
Outcomes for the written composition course”

In the written composition course, students will...

e Become aware of the expectations of different audiences.

e Demonstrate the ability to make explicit choices about the form and
content of their writing.

e Understand multiple modes of inquiry and demonstrate the ability to
incorporate significant research into writing that engages a question
and/or topic.

e Understand that writing takes place through recurring processes of
invention, revision, and editing and develop successful, flexible
strategies for their own writing through these processes.

e Use conventions associated with standard written English.
e Use academic citation systems (MLA or APA) for documenting work.
o Use a computer to construct sequential drafts of writing projects.

e Acquire the ability to locate and critically assess sources available
online.

" The entire general education curriculum that is proposed is outcomes-based. Outcomes are listed in every section of this
document. Individual outcomes may be satisfied to varying degrees; however, all outcomes listed in the categories should be
addressed by all courses proposed for those categories.





Outcomes for the oral communication course

In the oral communication course, students will...

Research, plan, prepare, adapt, and deliver oral messages that clearly
and succinctly communicate information to public audiences.

Critically evaluate and respond to arguments made by others.

Use appropriate evidence and/or ethical oral communication
strategies to persuade and/or influence public audiences.

Develop the ability to analyze critically and evaluate a public (oral)
communication.

Learn to use language appropriate to different audiences and
occasions.

Outcomes for the upper-level writing-intensive course in the major

In the upper-level writing-intensive courses in the major, students will...

b. Waivers

Develop and employ successful, flexible writing and reading strategies
that support sustained inquiry in a discipline.

Use writing strategies that achieve the purposes(s) for writing and
address the expectations of audience(s) within a disciplinary context.

Formulate research questions and employ strategies for researching
and responding to those questions.

Use discipline-specific genres to communicate information.

Understand conventions for communicating, disseminating, and
interpreting information within a discipline.

Students can waive the required English composition course for general education if
they have an English ACT score of 29 or higher, or a Verbal SAT score of 640 or

higher.

Students with a strong previous preparation in speech may seek approval for a waiver of
this requirement from the Department of Communication and Theatre Arts. Such
waivers are granted on an individual basis.

If a student waives either of these requirements, their general education requirement is
reduced by three credits.





2. Quantitative Reasoning

The Quantitative Reasoning requirement is met by one General Education course (3 credits) or
equivalent.

Students should fulfill the Quantitative Reasoning requirement in their first year, and must take this course
before they complete 45 credit hours.

a. Outcomes for Courses in the Quantitative Reasoning Category (QR
Courses):

In Quantitative Reasoning courses, students will learn to solve real-life problems
using a mathematical modeling process. They will learn to...

e Identify an appropriate model.

e Identify and discuss assumptions.

e Collect or generate appropriate data.

e Analyze a situation using arithmetic, geometric, algebraic, and
probabilistic or statistical methods.

e Lstimate answers.
e Propose and evaluate solutions.

e Predict outcomes in other situations based on what they have learned
from their analysis.

o Understand and communicate quantitative relationships using
symbols, equations, graphs, and tables.

e Share their findings in oral and written reports using appropriate
mathematical language.

o  Write summaries to explain how they reached their conclusions.
e Draw inferences from a model.

e Discuss the limitations of the model.

b. Placement

Students will meet the Quantitative Reasoning requirement according to the table
below:





ACT Score EMU Course

Less than 19 MATH 097/098 (or test) in preparation for
MATH110

Between 19 and 22 MATH 110

Between 23 and 27 Any course designated “QR”*

28 or higher No Quantitative Reasoning course required
for General Education

*QR” courses are courses that meet the outcomes above and that are accepted as

fulfilling the Quantitative Reasoning requirement. These courses may be offered by
various departments and will be listed in the course schedule book with a “QR”
designation.

Students who have not submitted mathematics ACT or SAT scores should complete
the Mathematics Placement Test to determine how they shall satisfy the QR
requirement.

3. Perspectives on a Diverse World

The Perspectives on a Diverse World requirement is met by two General Education courses (6
credits) or equivalent as follows:

1.  One course focused on Global Awareness

2. One course focused on U.S. Diversity

These courses may be offered by any of the disciplines. All departments and programs are
encouraged to explore course possibilities within this category. Perspectives on a Diverse World
also provides unique opportunities for interdisciplinary courses, allowing for faculty cooperation
across departments and programs, and even across colleges.

Students must take both the Global Awareness and the U.S. Diversity courses before completing 60 credit
hours. Courses applicable to the categories Global Awareness and U.S. Diversity may be cross-listed as
courses within the disciplines. Students may not, however, double-count courses for both requirements.

a. Outcomes for the Global Awareness Course

In the Global Awareness course, students will...

o Explore specific global issues influencing diverse nations and/or cultures,
along with their interrelations within the global community.

e Explore their own culture and cultural practices and how these relate to
the cultures and cultural practices of others in the global community.





Explore the social and historical dynamics that create and influence
nations, governments, global alliances, and global conflicts.

Explore the causes and consequences of social, cultural, and racial
intolerance in the world.

Analyze and synthesize information from diverse sources to make
informed decisions regarding global issues.

b. Outcomes for the U.S. Diversity Course

In the U.S. Diversity course, students will...

Examine the complexity of their own cultural identities and how these
relate to the cultural identities of others in the U.S.

Explore the causes and consequences of social intolerance in the U.S.

Examine the differences between social intolerance and institutionalized
racism, ethnocentrism, and exclusion in the U.S.

Explore how diversity has affected and continues to affect income
distribution, economic mobility, political access, and the democratic
process in the U.S.

Develop an awareness of alternative values, views, and communication
styles in the U.S.

c. Transfer

If transferring fewer than 30 credits, students must take courses in both Global
Awareness and U.S. Diversity. If transferring 30 credits or more, students must
complete one course in either category. Transfer courses that meet the spirit of the
outcomes will be accepted.

4. Knowledge of the Disciplines

The Knowledge of the Disciplines requirement is met by two courses in the Arts (6 credits); two
courses in the Humanities (6 credits); two courses in the Natural Sciences (7 credits); and two
courses in the Social Sciences (6 credits) [total of 25 credits].

Note: The two courses students select in each category must be in different disciplines. Also, students
cannot take more than one course with the same prefix.

a. General Outcomes for Knowledge of the Disciplines

In Knowledge of the Disciplines courses, students will...

Acquire introductory knowledge about the discipline.

Develop questions for inquiry that reflect an understanding of the
discipline(s) in which they are asked.

Learn how knowledge is developed and disseminated in particular
disciplines.





b. Outcomes for Arts Courses

In the Arts courses, students will...

Acquire basic knowledge and skills in the use of the vocabularies,
materials, tools, techniques, and intellectual methods in an arts
discipline.

Examine the relationship between creative and critical thinking.
Learn the relationship between content and form.

Begin to understand historical development in an arts discipline.
Develop ability to evaluate work in an arts discipline.

Learn to define and solve artistic problems.

c. Outcomes for Humanities Courses

In Humanities courses, students will...

Recognize how the humanities cultivate aesthetic appreciation,
imagination, and empathic understanding of others.

Demonstrate basic competency in reading and understanding literary,
philosophical, or religious works both in their original historical context
and as they inform debate and dialogue today.

Analyze and write about literary, philosophical, or religious works.

Demonstrate basic knowledge of the history of literary works, or religious
or philosophical ideas.

Become familiar with the discursive practices particular to the study of
the humanities.

Begin to recognize how society influences humanistic thought and how
the humanities transform society.

Become practiced in the interpretation and generation of ideas.

In Foreign Language courses, students will...

Communicate at a basic functional level in a language other than their
own native language.

Demonstrate a basic understanding of the relationship between culture
and language.

Use basic forms and structures of a language in communicating in that
language.

d. Outcomes for Natural Sciences Courses

In Natural Science courses, students will...

Apply the scientific method and its assumptions to pose and answer questions...
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Make observations, develop appropriate classifications, and infer trends.

Gather original data to verify the validity and reliability of accepted
scientific principles.

Analyze and solve a scientific problem by drawing conclusions based on
original data gathered using appropriate experimental techniques.

Use the processes and methods of science to demonstrate how
reproducible experimental observations give rise to fundamental laws and
theories.

Demonstrate an understanding of the ways in which theories may evolve
with time.

Analyze and solve problems by identifying and utilizing appropriate data
and methodology.

Attain a basic knowledge of current scientific understanding of the universe and the
laws that govern it...

Demonstrate a core knowledge base of facts and information.

Demonstrate a working knowledge of the hierarchical structure of natural
science.

Become a scientifically literate citizen...

Acquire and apply an appropriate technical vocabulary.

Interpret, analyze, and critically evaluate data and reports in the media
relating to the natural sciences.

Engage in informed discussions about the validity of the conclusions from
reports in the media relating to the natural sciences.

Employ available resources to find relevant scientific or technical
information.

Make informed decisions about scientific issues in daily life.

e. Outcomes for Social Sciences Courses

In Social Science courses, students will...

Acquire an understanding of social science methods and of how they are
used to engage in the systematic study of society and culture.

Understand and compare formal and informal social and political
structures, organizations, and institutions.

Explore and understand power relationships and the impact of social
change on different groups and on society in general.

Develop an appreciation of different interpretations of contemporary
issues, institutions, or structures.
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e Use social science methods and content to interpret and analyze data and
reports in the media and to make informed decisions regarding local,
national, and international issues.

e Use basic social scientific research techniques to examine and present
information in a clear and concise manner.

¢ Understand the relation between qualitative and quantitative research.

5. Learning Beyond the Classroom

The Learning Beyond the Classroom requirement is met when students have satisfied two of the
six focus areas below. These activities may or may not be credit-bearing.

a. Self and Well-Being
This area focuses on the interconnectedness of the physical, mental and emotional
well-being of the whole person.
Students who complete experiences in this area will...
¢ Learn to achieve a balance between education, work, and leisure.
e Choose behaviors and environments that promote health and reduce risk.
e Develop skills and habits that aid in future life and career pursuits.

This area may be satisfied by courses, or it can be satisfied by participating in a
coached sport, by participating in the EMU Marching Band, or by participating in
Military Science activities.

b. Community Service, Citizenship, and Leadership
This area stresses involvement in and outreach to the community (construed as the

EMU community and/or the wider community) for the benefit of both the student
and the community. The activity must be sponsored by EMU.

Students who complete experiences in this area will...

e Participate in the development, maintenance, and/or change of
community standards and norms.

e Participate in service/volunteer activities.

e Develop leadership skills.

e Develop skills and habits that aid in future life and career pursuits.
e Develop and practice empathy for others.

e Acquire skills for working cooperatively with others.

This area may be satisfied by a course designated as a service-learning course. It
may also be satisfied by attendance at a week-long intensive experience such as
LeaderShape, Alternative Spring Break, or the Student Volunteerism Conference.

This area may also be satisfied by participation on the executive board of a student
organization or by consistent community service with a campus-based student
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organization. It may also be satisfied by work as a supplemental instructor for at
least one semester.

c. Cultural and Academic Activities and Events
This area stresses involvement and participation in campus activities with a cultural

or academic focus, including activities such as concerts, lectures, performances, and
exhibits.

Students who complete experiences in this area will...

e Understand and appreciate the relationship between curricular and co-
curricular activities.

e Experience and feel part of the campus community.

e Appreciate campus activities and events that broaden their academic
experiences.

This area may be satisfied by courses in which students are asked to attend at least
four campus cultural or academic events.

This area may also be satisfied by attendance at eight cultural or academic events
sponsored by the university over the course of two semesters, or by participating in
the production of an arts or entertainment event.

d. Career and Professional Development

This area stresses strategies for making career and professional choices.
Students who complete experiences in this area will...

e Consider their careers and futures as professionals in reference to what
they have achieved already, what they are doing currently, and what
their interests and goals are.

o Explore various career and professional opportunities through structured
channels.

This area may be satisfied by involvement in a structured career exploration
experience such as an internship or co-op. It may also be satisfied by taking a career
development course or by significant, documented involvement with a professional
organization (e.g., as an officer or volunteer).

e. International and Multicultural Experience
This area stresses the appreciation for cultures within and outside of the United
States.
Students who have international experiences in this area will...
e Appreciate cultures outside of the U.S.
¢ Understand how different cultures approach social problems.
e Acquire the perspective of a cultural minority.

e Acquire the skills necessary to function in another culture.
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Students who have multicultural experiences in this area will...
e Understand and appreciate cultures within the U.S.
e Appreciate various forms of cultural expression.
o Communicate effectively across cultures within the U.S.

This area may be satisfied by a study abroad experience, by an alternative spring
break outside the United States, or by significant, documented participation in the
planning and implementation of a major international or multicultural event.

For students who have taken a course in a foreign language to fulfill the Humanities
requirement, this area may also be satisfied by completing a second course in that
foreign language. Alternately, a student may fulfill this requirement by taking a first
course in a foreign language; however, the same course cannot be counted for both
this category and the Humanities requirement.

f. Undergraduate Research
This area stresses the development of research and critical thinking skills and the

ability to carry out learning projects either independently or under the direction of a
faculty member.

Students who have experiences in this area will...
e Learn to carry out self-directed or independent learning projects.
e Collaborate with or be mentored by a faculty member.
e Appreciate the value of learning for self-understanding and actualization.

e Appreciate the value of intellectual and critical engagement with local
and global issues.

This area may be satisfied by a guided independent study.

Desired outcomes for such research experiences are for students to publish their
work or to present it at the Undergraduate Symposium or at a regional, national, or
international conference.

g. Transfer
If transferring 30 credits or more, students may transfer one course aligned with this

section’s outcomes. If transferring fewer than 30 credits, then the student must meet
the requirements of two areas.
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Attachment “A” — General Education Reform Committee Roster

Martin Shichtman................... Chair; English Language and Literature

Ann Blakeslee........................... English Language and Literature, also representing
Undergraduate Studies

Ellene Tratras Contis............ Academic Affairs

Margaret Crouch..................... History and Philosophy

Crissie Frye.....eeeene. Management

Kurt Lauckner...........cccu....... Computer Science

Thomas McDole....................... Business and Technology Education

Glenna Frank Miller............... McKenny Union and Campus Life

Maria Milletti ............................. Chemistry

Gersham Nelson...................... History and Philosophy

Olga Nelson...........cccoceeveueurnanee. Teacher Education

Linda Pritchard ........................ College of Arts and Sciences

Daniel Ray.........cccccoeevceerenennn. School of Technology Studies

Barbara Richardson.............. Sociology, Anthropology, Criminology

Linda Shirato..............ccc.......... Learning Resources — Halle Library

Patricia Williams.................... Academic Advising

Marjorie Ziefert........................ Social Work

Akosua Slough ......................... Recording Secretary; Provost’s Office
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Attachment “B” — Colleges and Universities Studied

Ball State University

Bowling Green State University
California State University-Los Angeles
California State University-Sacramento
Central Michigan University

Duke University

Fairleigh Dickinson University
Florida Atlantic University

George Mason University

Grand Valley State University
Ilinois State University

IUPUI

Kent State University

Miami University (Ohio)

Michigan State University

Middle Tennessee State University
Northeastern University

Oakland University

Old Dominion University

Portland State University

San Francisco State University
San Jose State University
Southwest Texas State University
State University of New York at Buffalo
Temple University

University of Akron-Main Campus
University of Delaware
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		Contents

		Rationale and Program Outline

		General education is the core of an undergraduate education. It is general in that it provides students with a comprehensive educational experience and prepares them for study within their majors. General education teaches students to think critically and to communicate effectively; it provides an introduction to the methodologies and practices of the foundational academic disciplines; and it promotes intellectual curiosity and a love of learning. 

		The current General Education program at EMU has many strengths, including breadth of course offerings and some flexibility. However, the world and our disciplines have changed, and it is time for us to step back and reflect on what we offer students generally and what we offer them in our disciplines. Our personal and professional lives have been transformed by changes in a world that is increasingly interconnected. These changes give rise to both theoretical and practical reasons for emphasizing diversity and learning in a global context.

		This program responds to the 1998 Basic Studies Task Force recommendation that the General Education program have a stronger explanatory framework to enable students, faculty, and staff to understand the rationale for General Education generally, and to understand better each segment of the program and each course in each segment of the program. This framework should appear in the Undergraduate Catalogue and inform academic advising. At each level, the explanation and justification for General Education should be reiterated, down to individual course syllabi. In response to these various concerns, we have sought in revising General Education to make the program much more explicit and intentional.  

		We propose the following program structure, which is organized into five main categories:

		1. Effective Communication

		Individuals need to be able to communicate effectively for their own advancement and for their engagement with the world. They need to be able to read, understand, and critique information. They need to communicate their expertise to others within their own culture and across cultures, and they need to understand the different contexts for communication. Living in a diverse world makes it more important for individuals to be proficient at managing and delivering information. 

		2. Quantitative Reasoning 

		Quantitative reasoning is much more than simply performing mathematical operations. It involves analyzing, critiquing, and evaluating quantitative information in order to make informed decisions. Quantitative reasoning skills are required in almost every major and professional program, and they also carry over into personal and professional life.

		3. Perspectives on a Diverse World

		Knowledge of diversity and global issues is vast and complex. Therefore, it is not possible to provide the complete education in this area that our students truly need. However, we can provide courses that introduce them to issues and perspectives in these areas, and that provide them with conceptual skills for future learning. Our hope is that majors and professional programs will also address the outcomes we have written for this portion of the program.

		4. Knowledge of the Disciplines

		Knowledge of the foundational disciplines is still the core of General Education. General Education courses explicitly articulate the procedures, practices, methodologies, and fundamental assumptions of disciplines and interdisciplinary fields. While it is not possible for students to take courses in every discipline, we believe it is important for them to learn the methodologies and practices of a broad sampling of the Arts, Humanities, Natural Sciences, and Social Sciences.  

		5. Learning Beyond the Classroom

		Learning takes place in many different contexts. Students should be encouraged to take advantage of opportunities for experiential learning beyond the classroom. This requirement may be met by intellectual and artistic opportunities provided by the university and by internships, practicums, and co-ops associated with majors and degree programs. 



		Additional Expectations

		1. Computer Skills

		Computer skills are important to students’ success in the classroom and in the workforce. We are recommending that the university provide a venue where students will have the opportunity to address deficiencies in computer skills through self-paced units and/or workshops. 

		2. Critical Inquiry 

		Critical inquiry is the ability to analyze complex issues, collect relevant data, and interpret and synthesize information in a variety of forms. This ability is foundational for all disciplines; therefore, our expectation is that all General Education courses will incorporate critical inquiry so that students will learn processes and techniques for analyzing information.

		3. Interdisciplinarity 

		Our intention is for the revised General Education program to promote innovation in pedagogy. This includes creation of interdisciplinary courses, especially for the Perspectives on a Diverse World portion of the program. It is our expectation that the university will provide support for the creation and administration of interdisciplinary courses, as well as other pedagogical innovations. 



		The Program

		1. Effective Communication 

		The Effective Communication requirement is met by two General Education courses (6 credits) or equivalents as follows: 

		In addition, as a University requirement, all students must complete an upper-level Writing-Intensive course (300/400 level) connected to their major (3 credits or equivalent). [Students in majors without a Writing-Intensive course may take any 300/400 level course designated Writing-Intensive (WI), as specified by their major department. Students may also satisfy this requirement through writing-intensive laboratory courses, but they must have at least three credit hours of such course work to fulfill the requirement.] These courses should be capped at 25 students. 

		a. Outcomes for Courses in the Effective Communication Category:

		Outcomes for the written composition course(

		Outcomes for the oral communication course



		b. Waivers

		Students with a strong previous preparation in speech may seek approval for a waiver of this requirement from the Department of Communication and Theatre Arts. Such waivers are granted on an individual basis.

		If a student waives either of these requirements, their general education requirement is reduced by three credits.



		2. Quantitative Reasoning 

		The Quantitative Reasoning requirement is met by one General Education course (3 credits) or equivalent.

		Students should fulfill the Quantitative Reasoning requirement in their first year, and must take this course before they complete 45 credit hours. 

		a. Outcomes for Courses in the Quantitative Reasoning Category (QR Courses):

		b. Placement

		Students will meet the Quantitative Reasoning requirement according to the table below:

		*”QR” courses are courses that meet the outcomes above and that are accepted as fulfilling the Quantitative Reasoning requirement. These courses may be offered by various departments and will be listed in the course schedule book with a “QR” designation.

		Students who have not submitted mathematics ACT or SAT scores should complete the Mathematics Placement Test to determine how they shall satisfy the QR requirement.

		3. Perspectives on a Diverse World 

		The Perspectives on a Diverse World requirement is met by two General Education courses (6 credits) or equivalent as follows: 

		These courses may be offered by any of the disciplines. All departments and programs are encouraged to explore course possibilities within this category. Perspectives on a Diverse World also provides unique opportunities for interdisciplinary courses, allowing for faculty cooperation across departments and programs, and even across colleges. 

		Students must take both the Global Awareness and the U.S. Diversity courses before completing 60 credit hours. Courses applicable to the categories Global Awareness and U.S. Diversity may be cross-listed as courses within the disciplines. Students may not, however, double-count courses for both requirements.

		a. Outcomes for the Global Awareness Course

		b. Outcomes for the U.S. Diversity Course

		c. Transfer

		4. Knowledge of the Disciplines

		The Knowledge of the Disciplines requirement is met by two courses in the Arts (6 credits); two courses in the Humanities (6 credits); two courses in the Natural Sciences (7 credits); and two courses in the Social Sciences (6 credits) [total of 25 credits].

		Note: The two courses students select in each category must be in different disciplines. Also, students cannot take more than one course with the same prefix.

		a. General Outcomes for Knowledge of the Disciplines 

		b. Outcomes for Arts Courses

		c. Outcomes for Humanities Courses

		d. Outcomes for Natural Sciences Courses

		e. Outcomes for Social Sciences Courses

		5. Learning Beyond the Classroom

		The Learning Beyond the Classroom requirement is met when students have satisfied two of the six focus areas below. These activities may or may not be credit-bearing.

		a. Self and Well-Being

		b. Community Service, Citizenship, and Leadership

		c. Cultural and Academic Activities and Events

		d. Career and Professional Development

		e. International and Multicultural Experience

		f. Undergraduate Research

		g. Transfer






Program Implementation

1. Oversight

Director of General Education

We recommend that there be a Director of General Education who is an EMU faculty
member appointed by the Provost, initially in collaboration with former the General
Education Reform Committee. Subsequent Director appointments should be made by
the Provost in collaboration with the General Education Advisory Committee as
constituted below. The Director will have faculty release time to work with members
of various divisions of the university in all matters relevant to the success of the
General Education program. In order to insure the success of this appointment, the
Director of General Education position will be designed with input from a detailed
position analysis. Anticipated responsibilities include:

e Helping to coordinate the efforts of Admissions, Academic Advising,
Campus Life, and academic departments in providing an outstanding
General Education program to our students.

e Being responsible for meeting with various external constituencies which
have a stake in our General Education program.

e Teaching sections of General Education classes and being involved in
General Education advising.

¢ Being involved in the creation of faculty development resources for
General Education.

e Chairing the General Education Advisory Committee and, when
necessary, participating on its various subcommittees.

¢ Producing scholarship related to General Education, in the form of books,
articles, or conference presentations.

e Working on grant projects in support of the General Education program.

The Director will be supported by an Assistant (a professional employee)**, who will
be concerned with the more technical and logistical aspects of the program, including
maintaining program files and databases, compiling data and generating reports,
coordinating subcommittee meetings and materials, and acting as program liaison
with various constituencies on campus.

This person will also be responsible for auditing electronic portfolios to ensure that
students’ Learning Beyond the Classroom requirements have been met, and he or she
will perform other functions that will allow the Director to focus more exclusively on
higher-level administrative and academic issues.





General Education Advisory Committee

This Committee will implement, administer, and evaluate the General Education
program with input from its various subcommittees. The General Education
Advisory Committee is advisory to the director. It is an umbrella committee
facilitating communication among the subcommittees and with the Director. The
General Education Advisory Committee, chaired by the Director of General
Education, will be constituted as follows:

The chairs from each of the 5 subcommittees (Course Vetting, Upper-
Level Writing-Intensive, Learning Beyond the Classroom, Faculty and
Staff Development, Evaluation)

1 member from Enrollment Services (ex officio)
1 member from Student Affairs (ex officio)

1 member with transfer expertise (ex officio)

Appointment and length of terms:

2. Course Vetting

Initially, faculty members on this committee will be selected by Faculty
Council in collaboration with Undergraduate Studies and Curriculum.
Subsequent faculty appointments will be determined by Faculty Council.

Initially, one faculty committee member will be appointed for a one year
term, one faculty committee member will be appointed for a two-year
term and three faculty committee members for three year terms.
Subsequent appointments by Faculty Council will be for three years.

Initially, at least two faculty members of the former General Education
Reform Committee (one of whom will chair the Course Vetting
Subcommittee) will serve on the General Education Advisory Committee,
to provide continuity.

Initially, the chair of this committee will serve as chair for one year.
Thereafter, the chair of this committee will serve as chair for two years.

Process and Requirements

A course proposed for inclusion in the General Education program must pass
through the structure below:
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This structure demonstrates a commitment to both faculty governance and program
excellence. It is in the interest of all parties that courses be evaluated carefully and
expeditiously at each stage of the approval process. The Request for Inclusion of
Course in the General Education Program (Attachment “A”) and General Education
Syllabus Template (Attachment “B”) appear below.

The General Education Syllabus Template asks faculty members to recognize the
distinctive nature of General Education courses and to be aware of and explain
specifically how their courses function as a part of—how they meet the outcomes of—
the General Education program. The attached template includes elements that
appear on most syllabi. Areas in bold print must appear prominently on all General
Education syllabi.

Course Vetting Subcommittee

This subcommittee’s function is to determine whether a course is to be approved as
part of the General Education program. This determination will be based on
whether the course meets the outcomes indicated in the Education for Participation
in the Global Community proposal. Outcomes for the various categories represent a
comprehensive cross section of the best thinking available at the time of this writing.
It is accordingly possible that as a result of the review of courses and/or pedagogy in
the academic fields, the various outcome lists may necessitate review and revision.

Once a semester (or more if needed), the Course Vetting Subcommittee in
conjunction with the Evaluation Subcommittee shall meet to discuss, debate, and
decide upon modifications to the outcomes lists. Further, although course proposals





passing before the subcommittee must address all outcomes, it is understood that
individual outcomes may be satisfied by varying degrees, with strengths in one area
possibly compensating for weaknesses in another.

Members of the Course Vetting Subcommittee will also offer advice and assistance to
faculty members preparing new courses or revising existing courses for inclusion in
the General Education program.

The Course Vetting Subcommittee will include the Director of General Education
and faculty representatives from each of the areas below. Each college must be
represented on the Course Vetting committee. If the selection of faculty to the areas
below does not include members from each of the five colleges, additional members
from those colleges not represented will be added to the committee.

o Effective Communication—1 member
e Quantitative Reasoning—1 member
e U.S. Diversity—1 member

e Global Awareness—1 member

e Natural Sciences—1 member

e Arts—1 member

e Social Sciences—1 member

e Humanities—1 member

The chair of the Course Vetting Subcommittee will be elected by the subcommittee
members. This position will change every two years.

Other members of the faculty may be included as outside consultants in the
deliberations of this subcommittee as their expertise is needed.

Because members of the Course Vetting Subcommittee must become well-acquainted
with the outcomes-based approach incorporated in the Education for Participation in
the Global Community proposal, they will participate in a faculty development
program, probably taking the form of a short seminar or institute, during which the
expectations of the program will be analyzed and discussed.

Appointment and length of terms:

e Initially, faculty members on this subcommittee will be selected by
Faculty Council in collaboration with the Undergraduate Studies and
Curriculum Leadership Team. Subsequent faculty appointments will be
determined by Faculty Council.

e Initially, one third of the subcommittee will be appointed for a one year
term, one third of the subcommittee will be for a two-year term and one
third for a three year term. Subsequent appointments by Faculty Council
will be for three years.





e Initially, at least two faculty members from the former General Education
Reform Committee (one of whom will serve as the initial chair of the
Course Vetting Subcommittee) will serve on the Course Vetting
Subcommittee, to provide continuity.

e Initially, the chair of this committee will serve as chair for one year.
Thereafter, the chair of this committee will serve as chair for two years.

3. Upper-Level Writing-Intensive Courses (University Requirement)

Writing-Intensive courses are upper-level classes offered by departments and programs to their
majors. These courses are intended to help students achieve fluency in the professional
discourses of their majors.

Application Process

The Writing-Intensive (WI) designation for upper-level courses is attached to faculty
who teach such courses, and not to the courses themselves. Faculty will submit a
syllabus, writing assignments, and any other supplemental material for the course.
The Writing-Intensive Subcommittee will approve courses for three years unless the
faculty member makes significant revisions, at which point the course must be
resubmitted. This means that one section of a course could be a WI course and
another would not if two different faculty are teaching the course. Each WI course
will be identified in the course schedule for student selection. This approach provides
students and faculty with many options.

Support

In order for faculty to teach Writing-Intensive courses, they need to be well-
supported by EMU. Two primary programs prepared to do that are the Writing
Across the Curriculum (WAC) program and the Writing Center.

The WAC program has already worked with nearly 100 faculty to help them teach
writing better, and it is developing programs to continue providing that assistance to
all faculty on campus. The program plans to host numerous workshops on topics that
range from assignment design to grading for faculty who are interested in teaching
writing more effectively. WAC will also continue to work with individuals and with
departments to answer programmatic needs. The program is also prepared to train
graduate assistants to aid faculty who teach writing in large enrollment courses. The
WAC program and the faculty who have participated in the WAC Summer Institute
will serve as resources for faculty who want to incorporate writing. This collaboration
is a feature necessary to the success of the Writing-Intensive requirement because
faculty learn best from their colleagues who are already doing excellent work.

The Writing Center is prepared to help students who want additional feedback on
their writing. For the new Writing-Intensive requirement to succeed, students must
have support for their writing endeavors. Writing Centers provide a learning space
where students can get individualized help, something that would be daunting for





faculty to undertake themselves. The Writing Center is also developing a program to
bring tutors into the classrooms of faculty who want to run writing workshops, an
activity in which students respond to each other’s work in a structured context
during a class session. In addition, the Center is working with the WAC program to
develop satellite writing centers to serve students better across campus.

Writing Intensive Subcommittee

This subcommittee will work closely with the WAC Director and the Director of the
Writing Center to ensure consistency in Writing-Intensive courses and to provide
support for faculty and students. The subcommittee will create guidelines for faculty
to follow when designing a WI course, provide advisory and logistical support, and
make recommendations to the General Education Advisory Committee that
ultimately approves WI courses. This subcommittee will evaluate upper-level courses
proposed for the WI designation and will report its recommendations to the General
Education Advisory Committee for approval.

The Writing-Intensive Subcommittee will be chaired by the Director of Writing
Across the Curriculum and will be composed of four additional faculty members who
have participated in WAC or are currently teaching Writing-Intensive courses.

Appointment and length of terms:

e Faculty members on this subcommittee will have served as WAC Fellows
or be actively engaged in using writing in their courses. This committee
will be appointed by Faculty Council in collaboration with the Director of
WAC.

e Initially, one faculty member of the subcommittee will be appointed for a
one year term, one faculty member of the subcommittee for a two-year
term and two faculty members for three year terms. Subsequent
appointments will be for three years.

e This subcommittee will be chaired by the Director of Writing Across the
Curriculum.

4. Learning Beyond the Classroom
Learning Beyond the Classroom Subcommittee

This subcommittee will identify and recommend mechanisms for monitoring student
participation in the activities outlined in the Learning Beyond the Classroom
category. It will also evaluate events and activities that may be proposed for
inclusion under this category. An ad hoc committee is being formed to investigate
electronic portfolios as one tool for monitoring Learning Beyond the Classroom.

This subcommittee will have four faculty members, one of whom will serve as chair.
A student member shall be appointed by Student Government. In addition, an





Assistant to the Director of General Education and a representative from Student
Affairs will serve as ex officio members.

Appointment and length of terms:

e Initially, faculty members on this subcommittee will be selected by
Faculty Council in collaboration with the Undergraduate Studies and
Curriculum Leadership Team. Subsequent membership will be
determined by Faculty Council.

e Initially, one faculty member of the subcommittee will be appointed for a
one year term, one faculty member for a two-year term and two faculty
members for three year terms. Subsequent appointments by Faculty
Council will be for three years.

e The chair of this committee will serve as chair for two years.

5. Faculty and Staff Development

Focused, constructive discussion concerning creating courses, meeting outcomes, establishing
requirements, generating appropriate assessments, and implementing the program is necessary to the
refinement and success of Education for Participation in the Global Community.

Faculty Institutes, Workshops, Forums, and Conferences

A series of institutes, workshops, forums, and conferences will help faculty become
acquainted with the intentional structure and outcomes of the new General
Education program. These institutes, workshops, forums, and conferences will assist
faculty in re-thinking courses currently offered and in creating new courses. It is
especially important that faculty from all departments see opportunities for
developing, structuring, and teaching Global Awareness, U.S. Diversity, and Writing-
Intensive courses. Faculty members from the former General Education Reform
Committee will assist in the coordination of these institutes, workshops, forums, and
conferences.

Institutes/Seminars: Faculty participation in the implementation of the new
program will take place in several stages. Stage one will consist of an
institute/seminar that will introduce interested faculty to each of the general areas of
the program. This institute/seminar will also serve as an orientation to the outcomes-
based nature of the program. The format for this institute/seminar will be a one-week
intensive session in spring or summer and/or multiple weekly sessions spread over
the course of fall or winter semester.

Participants in the first stage of faculty development will become consultants who
will share their experiences informally with other faculty and formally in subsequent
program offerings. This group of faculty consultants will be compensated by either an
honorarium or release time.





Workshops: The second stage of faculty orientation and outreach will take place
immediately following the first institute/seminar and will consist of workshops to be
facilitated by institute/seminar participants and perhaps other campus specialists.
These workshops will assist colleagues in developing new courses or revising existing
courses for inclusion in the program.

Structured workshops will offer faculty members suggestions on how to prepare
courses for inclusion in the program and on how to meet the outcomes of the area or
areas for which their courses are appropriate.

Area Forums: Forums will address specific areas of the program and will include
both presentations and discussion. These forums will be open to broad faculty
involvement. Forums will focus on:

¢ Quantitative Reasoning

e First Year Writing

e Oral Communication

e  Writing Intensive Courses

e U.S. Diversity

e Global Awareness

e Knowledge of the Disciplines

e Learning Beyond the Classroom

These forums will provide opportunities for faculty to engage in conversation with
those teaching outside of their area of expertise. Furthermore, there is a great deal
of cutting-edge scholarship in these areas, and faculty must have opportunities to
engage and discuss this scholarship with colleagues. Speakers should be invited to
campus to address these issues.

Conferences: The third stage of faculty participation for the new General Education
program will be a conference on Undergraduate Teaching and Learning. This
conference will bring together institute/seminar participants, workshop participants,
students, other faculty, administrators, and staff from the EMU campus. This
conference will feature presentations and exhibits by faculty members and students
who are already practicing, developing, or experiencing curricular and pedagogical
strategies highlighted in the proposal (e.g., Writing-Intensive courses, courses that
incorporate academic service-learning, courses addressing U.S. diversity or global
awareness). This conference should become an annual event focusing on different
aspects of the new General Education program.

Support for Innovation and Interdisciplinarity

Education for Participation in the Global Community offers numerous opportunities
for innovation and interdisciplinarity. Eastern Michigan University must provide





support for faculty interested in such initiatives in the form of forums, institutes, and
workshops specifically focused on these issues. These will occur during the fall/winter
and/or during the spring/summer semesters. Work is currently underway in the
College of Arts and Sciences to develop a framework to support interdisciplinary,
team-taught courses. The findings of the committee charged with this investigation
will likely have enormous impact on the ability of all of EMU’s colleges to work
together to supply interdisciplinary, team-taught courses that support the General
Education program. We recommend that EMU create an administrative structure
that will allow the implementation of interdisciplinary courses in General Education
and beyond. We also recommend that support for interdisciplinary initiatives in
General Education be provided in the form of release time or honoraria.

Staff Development

Opportunities for staff development pertaining to the new General Education
program will parallel those for faculty development. Depending on their interest in
and involvement with the program, different offices and programs on campus will be
provided with appropriate opportunities to become familiar with Education for
Participation in the Global Community. For example, a series of workshops on the
form and content of the new program will be conducted for the benefit of staff
selected from campus units such as:

e Academic Advising Center

e College Advising Centers

e Residence Hall ACD and AHDs

e First Year Programming Staff (Campus Life, Housing, etc.)
e Admissions

e Transfer Center

e Service EMU

¢ Records and Registration

e International Student Affairs Office
¢ Holman Learning Center

¢ Office of Undergraduate Studies

e  Office of Academic Programming

A systematic, staged approach will also be designed to introduce key offices and staff
members on campus to the program.

Faculty and Staff Development Subcommittee

The Faculty and Staff Development Subcommittee will ensure that ongoing
development opportunities are available for General Education. The subcommittee
will monitor the need for faculty and staff development, facilitate the implementation
of appropriate initiatives, assess these initiatives, and participate in national
conversations regarding faculty and staff development for General Education.





The Faculty and Staff Development Subcommittee will include the Director of
General Education, the Director of Faculty Development , four faculty
representatives (one of whom will chair the committee), and ex officio representatives
(one each from the Divisions of Student Affairs and Enrollment Services). The chair
of the Faculty and Staff Subcommittee will be elected by the subcommittee members.
This position will change every two years.

Appointment and length of terms:

e Initially, faculty members on this subcommittee will be selected by
Faculty Council in collaboration with the Undergraduate Studies and
Curriculum Leadership Team. Subsequent faculty appointments will be
determined by Faculty Council.

e Initially, one faculty member of the subcommittee will be appointed for a
one year term, one faculty member of the subcommittee for a two-year
term and two faculty members of the subcommittee for three year terms.
Subsequent appointments by Faculty Council will be for three years.

¢ The chair of this committee will serve as chair for two years.

6. Evaluation

It is important that departments retain autonomy over the assessment of courses included in
the General Education program. However, sampling of courses in each area, to ensure that they
are meeting the stated outcomes for that area, will be done by the Evaluation Subcommittee
every semester, beginning with the first semester of the full program. The Evaluation
Subcommittee will report results to the General Education Advisory Committee. Every three
years, departments will be asked to report (using procedures developed by the Evaluation
Subcommittee) to the General Education Advisory Committee on the structure of their course
assessments and results. The focus of the departmental reports will be to determine how well
courses have met the outcomes, whether the outcomes are appropriate, and whether they should
be revised. The departmental reports will be coordinated by the Evaluation Subcommittee and
presented to the university community.

Outcomes for the various categories represent a comprehensive cross section of the best thinking
available at the time of this writing. It is accordingly possible that as a result of the assessment
of the courses, program, and/or pedagogy in the academic fields, the various outcome lists may
necessitate review and revision. Once a semester (or more if needed), the Course Vetting
Subcommittee in conjunction with the Evaluation Subcommittee shall meet to discuss, debate,
and decide upon modifications to the outcomes lists.

Within five years of the implementation of Education for Participation in the Global
Community, Eastern Michigan University will appoint a committee of assessment specialists
from both inside and outside the university to evaluate the program. This committee will work
in concert with the Evaluation Subcommittee in preparing a report for the university
community.
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Evaluation Subcommittee
This subcommittee will have four faculty members, one of whom will serve as chair.

Appointment and length of terms:

e Initially, faculty members on this subcommittee will be selected by
Faculty Council in collaboration with the Undergraduate Studies and
Curriculum Leadership Team. Subsequent faculty appointments will be
determined by Faculty Council.

¢ Initially, one faculty member of the subcommittee will be appointed for a
one year term, one faculty member for a two-year term and two faculty
members for three year terms. Subsequent faculty appointments will be
for three years.

e The chair of this committee will serve as chair for two years.

7. Information, Communication, and Academic Advising

As we have said, general education is the core of an undergraduate education. Therefore,
information provided to potential students should emphasize the importance of general
education generally, and the strengths of the EMU General Education program in
particular. One of the recommendations of the Basic Studies Task Force of 1998 was that
EMU should, “Communicate to students the value, purpose, and specific requirements of
general education by means of a website with FAQ's, a brochure or reference guide
distributed to first-year students at Fast Track and orientation, and advertisements in
the Class Schedule books.” The recommendation continued: “General education should
be characterized in all such messages as the heart of an EMU education and a source of
institutional pride.” We wholeheartedly agree.

The General Education program should be clearly and consistently presented to students
by advisers, faculty and staff. General Education courses must never be regarded as
courses to be gotten “out of the way.” It is imperative that advisors and faculty
appreciate the substance and value of General Education courses and make these known
to our students. Education for Participation in the Global Community provides exciting
opportunities for faculty and students. These opportunities must be communicated for
the program to succeed.

A well-publicized and promoted General Education program can attract both first-year
and transfer students; clear articulations of the program’s features can help enhance the
reputation of the university. It is crucial that EMU provide opportunities for high school
principals and counselors to learn about the new program. It is also important that
community college counselors be made aware of the program’s strengths, including
greater ease of transfer.

A large portion of the task of promoting the General Education program will fall to the
Director of General Education. Support will come from the General Education Advisory
Committee. Ultimately, however, it is the responsibility of Academic Affairs, Enrollment
Services, and Student Affairs to inform students about the new program and help them
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to understand it. Each of these divisions plays a vital role in delivering General
Education to our students and all should have a part in publicizing the new program.
Faculty members teaching General Education courses will be responsible for explaining
how their courses serve students’ needs as part of the General Education program.

Students currently have access to a degree audit and course equivalency database
showing their current academic progress in relation to General Education and
major/program requirements. This degree audit system (CAPP), implemented in early
September 2004, allows students and advisors to track progress toward graduation
(including General Education requirements, major requirements, university
requirements, etc.) as well as conduct “what-if” analyses to determine progress toward
majors other than what the specific student has declared with the university.
Substitutions and waivers to requirements, approved through departments for specific
students, can also be tracked by the system. We recommend that the system be well-
publicized and opportunities provided to familiarize students, faculty, and staff with it.

In order to emphasize the General Education program, and to make advising for General
Education easier, we recommend that courses are listed separately at the front of the
course schedule book.
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		Within five years of the implementation of Education for Participation in the Global Community, Eastern Michigan University will appoint a committee of assessment specialists from both inside and outside the university to evaluate the program. This committee will work in concert with the Evaluation Subcommittee in preparing a report for the university community. 

		7. Information, Communication, and Academic Advising






EASTERN MICHIGAN UNIVERSITY
DIVISION OF ACADEMIC AFFAIRS

REQUEST FOR INCLUSION OF A COURSE IN THE
GENERAL EDUCATION PROGRAM:
EDUCATION FOR PARTICIPATION IN THE GLOBAL COMMUNITY

DEPARTMENT/SCHOOL.: COLLEGE:

DEPARTMENT CONTACT: CONTACT PHONE:

CONTACT EMAIL:

1. Subject Code, Number, and Title:
2. Credit Hours

3. Course Description

4. This course is (check one):

O an existing course with no revisions (need not go through the input system)
O an existing course with revisions (attach this form to Request for Course Revision form)

[ a new course (attach this form to Request for New Course form)

5. Check the General Education requirement this course is intended to meet. If the course is to be proposed
for more than one requirement, submit a separate form for each one.

[J Effective Communication
[ Quantitative Reasoning (QR designation)
O Writing Intensive (WI designation)

O Perspectives on a Diverse World

O Global Awareness
O U.S. Diversity

O Knowledge of the Disciplines
O Arts O Humanities

[ Science O Social Science

O Learning Beyond the Classroom (LBC designation)

[0  Selfand Well Being





Request for Approval of a General Education Course (continued)

[0 Community Service, Citizenship, and Leadership
[0 cultural and Academic Activities and Events

[0 Career and Professional Development

0  International and Multicultural Experience

O Undergraduate Research

6. Rationale. Provide a concise, clear, jargon-free explanation of why this is a General Education course
and how it fits into this specific area of the program. (The rationale should explain to students why they
are taking the course. It should address both why it is part of the General Education program and why it
fits into the particular category.) This rationale should appear on the general course syllabus provided
here and should be included in specific course syllabi given to students.

7. Clearly and concisely explain how this course meets each of the General Education outcomes for the
requirement checked in number five (all outcomes should be addressed). To do this, (a) list the General
Education outcomes for the requirement and explain how the course meets each outcome; and (b)
explain, in general terms, the method(s) of evaluation to be used in the course and how these methods
assess the degree to which students have met the General Education outcomes for this requirement.





Request for Approval of a General Education Course (continued)

8. Attach a syllabus (1-inch margins and 10-12 pt. font). The syllabus must include the rationale from #6
above and clearly reflect the outcomes and methods of evaluation detailed in #7 above.

Please submit all materials in electronic form.

Action of the Department/College

1. Department

Vote of department faculty: For Against Abstentions

Department Head Date
2. College

College Dean Date

Action of General Education Advisory Committee

Vote of General Education Committee: For Against Abstentions
Chairperson, General Education Advisory Committee Date
Approval

Associate Vice-President for Undergraduate Studies and Curriculum Date
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